Park and Parkwall Federation Maths
curriculum

How we organise and sequence our maths learning: Ragy et iy
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We have created long-term plans that outline a carefully thought
through sequence of units we believe help children make links
between concepts taught.
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Statistics should be covered in the wider curriculum — espedially creating graphs and analysing the data

Unit planning

For each unit, year groups use small steps set out on white rose alongside the NCETM'’s ready to progress exemplification and
prioritisation documents. We then check against the national curriculum statements to make sure all objectives are covered.

Teachers use these documents to gather ideas, and while taking into consideration gaps from entry tests, they will carefully map
out the correct small steps to build on their children’s previous learning and enable deeper, long-term memory.

Ove erew white 'é ‘ 'N‘“C“ E T M News & Features Professional Development In the Classroom Teaching for Mastery Maths Hubs Q
Small Steps Rose )
P Maths

Support with 2020 DfE guidance > Exemplification of ready-to-progress criteria

= Counting forwards and backwards within 20
Tens and ones within 20

COVID RECOVERY

EXEMPLIFICATION OF

= Counting forwards and backwards within 50

Tens and ones within 50

00000

= Compare numbers within 50
Count objects to 100 and read and write numbers in numerals and words

= Represent numbers to 100
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Use a place value chart
=l Compare objects

79 PowerPoints, each one focusing on one of the ready-to-
Compare numbers

= Order objects and numbers gress criteria in the new DfE maths guidance for KS1 and KS2

S Plans (Unit plans)

To do this, year group teams complete s-plans for each unit. These plans put
the objectives for the unit in a sequence that should help children to master
each concept. They also explore the representations children will use, poten-
tial misconceptions and how they may vary the concept procedurally and con-
ceptually.

As leaders, we have held numerous staff meetings to make sure year groups
can make the right decisions and know how to maximise learning opportuni-
ties. We also monitor s plans regularly and give extra support where it is need-
ed.

During the teaching of these units, teachers are encouraged to use formative
assessment to adapt the sequencing of these lessons if required.




Maths starters - ‘Developing fluency and building long term memory’ (year 2 to 6)
We have a carefully thought through progression of maths starters throughout the week.

Monday - Number talk Nurhber Talk
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Number talk is an opportunity for children to develop fluent strategies to
solve simple calculations. Ou
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Tuesday, Wednesday and Thursday - Arithmetic ickfire Ari

This gives pupils the chance to overlearn key skills which should become '~ 339 * 83 = l 45+ 53 =

part of their long-term knowledge. 2. 662 + 3984 = 2. 49 + 22 =
3. 34 + 0.4 = 3. 243 + 139 =
4. = 2999 + 35 4. 399 + 155 =

Ext: 501 + 5.35 =

345 + 8323 + 44 =
Friday - Flashback

Flashback gives children the chance to revise and revisit concepts not covered in

arithmetic such as shape, space and measure for example. Leat Yeor
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NumberSense Starters—(year 1 and year 2)

NumberSense gives children the opportunity to gain strategies to become fluent in addition and subtraction facts, using subitising
as the base of it and building towards multiple strategies to avoid counting.

Lesson Structure

Lessons will start with an opportunity to explore a misconception from prior learning, often from the day before. Teaching inputs
are structured around “l do, we do, you do” approach and teachers are encouraged to share their thinking and model very clearly
for the first example.

In key stage two, a hinge question will be used to assess the children’s understanding and children who need support will have
extra teaching input. Answer stations are then used so children can assess their understanding and identify misconceptions inde-
pendently within that lesson.



